Elacgk Sash, Urban Foundation and annnh|1u|:.
participating in sysposluss on Blagk Educetion,
exprossing views on the relationship betwesn
urban and rural blacks, attacking community
gounclles and Inkatha; making frequent comment
on issues Lln the press etc. sto. It cannot be
denied that guite often the 10 played a
progressive role in articulating opinions othar
than thoss of the Buthelezl's and Thebehali's;
me wall aa -Ilntnlnfng sons kind of political
momentum in a pericd when mass militancy
had died down and the major politieal
organisations banned. But the soclsl forces
ahaping South African history were changing,
s fact which was to have an effect on the
character of the Committas af 10,

The most significant Torce wam the
growing impetus Lo absorb and co-opt & black
middle=class as & buffer between thoss LIn
powsr and the masses, The most effgctive way
of reslsting this kind of onslaught im to
establish a democratic grass-roots organisation
which, by tha desands It makes and the action
it undertakes, serves to highlight the modacate
compromises that middle—class slemants ace
likely to sake in ths process of cp-optation,
The militant mood of the masses In 78/77
kept the Committes of 10 from taking on any
mgdiatory role ie of restralning the militancy i
of ths people. Once this militancy died down,
thae "10" was laft on ilts own, sublsct to the
imperislist overturss of social Forces

sdvocating a middle=class co-optation. Having
failed in an sarlier pericd to embody the
militancy of the masses in an orgampisational
form; the Committes of 10 becams incressingly
distanced from & grass=roots base. Without
this organisational base; the Committee

dissolved into & "nowspesper/public platform®
pattys. And this kind of political pacty ias
ideal for the purposss of co-pptatlom in that
it does not mobllise and organise psople at =
grass=rookts level In a democratlic fashion,
thus providing a force bahind thﬁ volca af
tha pacrkys Iln other words, parct of tha
process of co=optation is Iﬂ:lllllnh the
volce of the middle-classes whilst sllencing
the voice of the oppressed majority., OF course; |
the Committes of 10 can never ba put in tha

sams class as the so=called ‘puppeta' of thae
South African governsent; on a conscious and
vocal level thay wars opposed to the co-optation
of the middle=cless, but this position waa
undermined by theilr political practices which
were sminently sultable for the processss of
:u-nﬁtltluﬂ. -

The refusal to participate in Koornhof's
committess on urban blacks marks ths beginning
agf & third phasas in the Committas's history,
wiz the new era of the Black Consciousness
movesant, marked by exclusivist nationalist
positions in general, and by & refusal to
participate in governssnt institutions in

particular., The decision to set up a Sowsto
Civic Association and the smphasis which
Azapo places on tha mobilisation of workers
was a tacit sdmittance that the Black
Consciousnass movement and lts organisatlions
nesded to sstablish grass=rookts support; =
support which had graduslly diminished after
a brief flowsring in 1976/77.

The historical significence of this new
sra of the Committes of 10 is difficult %o
asamas at this stagej moreover, it would be
inedequate LF one were to analyss 1t outside

of an snalysis of the strength, ldeology and
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tactical positlions of the exclusivist
nationalist movement prasently emecging. What
is of critical strategic significance im
whether this movesent is adopting the correct
respons® to the present re—structurlng balng
undertaken by tha state and blg business.
Dbviously, the strong middle-=class contant of
the movement, i.8. doctors, teschars, lawyers,
intellectuals,; patty traders, studentes, etc.,
ies golng to prove problesatic for the forging
of allisnges with the masses. Morsover, as
thelr ldeplogical position crystalllzes, it 1a
going to mccentuate the differences batWean
the warious political groupings,: In this way,
the battlp=1ines ares going to be drawn more
shacply and with more precision,

BANTU EDUCATION

SOCIALISATION FOR DEPENDENCY,

NTH TION

EDUCATION goms not nplilt- autonomoualy in sny
society. In Durkheim's terms, it cennot bwe
undaratood spart Trom its cultural contaxt,
pnd it im that cultural context which
determines the focus snd idesl of the
sducational system. Educetion functions to
scclalize people about the way things appesar
to bm, rathar than how Ehlv are, or could be.
It trests appearance as reslity, and in so
doing; reflects snd reproduces the social
relations of production in & particular

sconomic system, Thus, Bantu Education is an




aspect of the reproduction of the caplitaliat
division of labour in South Africa. In Ltself
it is not the ceuse of represaion and
ineguality = that lies in the structure and
functiening of the capitalist sconomsy (Sarup,
19783167) = but it is dominant among what
Althusser (1971) refers to as the lideclogical

state aspparstuses. In other words, it Ffunctions

not only to reproduce skills, but also to
reproduce "submission to the rules of the

gatablished order® (1971:127), and it does this
by lideology rcether than violence., Any analysis

of Bentu Educetion must, therefore, look not
only st Ffacllities and stetistics, but alsoc
at fors and content, and at tha nasdas of the
sconomic system which {t serves. Willismson
(1974:8) writes that "Marxist writers such as
Althussar, have never santertained the i1llusion
that & capitalist society 1a capable of
austaininz am education ayatem which prosotes
equality™, According to Bowles and Gintis
(Sarup, 1978) schooling is the essential
machanism of the integrative Ffunctlon which
allocates individuals to sconomic positions.
1t produces a stratified labour FTorce for the
capitalist enterprise.

What, then, &re the specific nesds which
Janty Education 1s designed te meet in the
South African sconoay, and how doss it go abouwt
mpeting them? Most of this paper will deal
with thes second part of the gusstion. 1 shall
attemspt briefly, now, to sucgwst some
answars to the first part,

The Eiselen Commisaion of 15945=31 reported
that ™,,.. education has the effect of making
the native more intelligent, more civilised
and more loyal and of lncreesaing his wants®

(*Rebusoa joang',1977). This covers, broadly,

thg two meln aspects of educatlon which relate
to tha needs of the capltalist sconomy An

Soukth Africa: that it "disclpline tham

(young Africans) so they can play a meaningful
rola in the South African sconomy™ (from &
report on proposed youth work camps for
Africans = Weskend Post, 79.08,18); and that

it increass the dependency of potential wvorkers
an the commoditlies of capitelist production

= thig is a doubles dependency, both as consumer
end wage=earner, the former role necessitating
the latter. Acecording to "Rebusosjoang’
(1979:235) "the economy nesds a stream of
literate; computing workers, comprehending end
srticulating at lcast one language spoken by
their white superiors. The best way to obtailn
thisg Lla to increase their "wants® in part
tnrough sducation, At the sama tise, to
satisfy the white electorate, thess skills
ghould not lead to expectations."

In what follows [ try to show how Bantu
Educatlion Punctions to satisfy "the nesd for
blacks to play an increasingly important role
in provigding skilled manpowsr to sustein
soconomic growkth in South Africa™ (Bantu,
Department of Informetion publication, July,
197€); andy; at the same time, the ne=d to
maintain a compliant, pessive labour force,
ynavare of its own stpgnagth. To explain this,
hﬁuquur, it is necessary to have some under=
standing of GCramsci's concept of "hegemony’

and how it operates.

HEGERDEY
ACCORDING to Gramscl, class domination ia

exercised as =2uch through popular 'consensus'
in eivil soelety as through physical coerclion

by the atate gpparatusaes (there iz an
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obvlous link here to Althusser's Iﬁ!plunicil

and Fepressive State Apparatuses). Beliefa,
values, cultural traditions, funcition on a
;a:i lsvel to perpetuate the sxisting order,
and this ia the meaning of *ideclogicel
hegemony'. uWilliams (1976) sees hegemony as
supposing "the existence of somathing which
is Eruly total, which Ls not merely sescondary
or superstructural, like the weak senss of
ioeolegy, but which is lived st such & depth,
which ssturstes the soclebty to such an extent,
and which, as Gramsci put it, even constitutes
the limit of commongenss for most people
under its sway™, In other words, those who
live under a particular hegesony experience
the dominant ideoclogy as reality, Thoss who
are not part of the dominent group :
eccept the group's definition
of them as reality. Stewe Biko (1972) put it
this way: "uho can resist losing respect
for his tradition when in school his whole
cultural background is summed up in one word
= barbarism?® Ehu:ltiunli inatitutiens are
important agencies in the transmission of the
dominant culture. They stlpulate the perameters
of *reality' and prevent ths development of
an mlternative framework from which the
hegesonlic cylture can be guestioned: Thay
define that which is worthwhile and, in
cepitelist societies, at any rate; channel
potential challengers into individualistic
campetition and aspirations while submercing
the majority In pessive acceptance af thelr own
Iinferiority, .

wWhan cracks becoss :pp-i-nt in the
hegemonic rule, the repressive appearatuses of
the state have to be used, as happensd in
Soweto in 1976, Recent changes in legislation




affectlng Bantu Educatlion have been aimed at
covering thoss cracks rather than at any
significant change of direction. What remains
unaltered is a commitment by thoes in power to
a system of differentlial educetion, bessed on
race which; on the whole, articulstes conven=
fently with class.

DIFF EDULCA N

DUREHEIN believed that sducation should be
both common and differentiated - cosmon for
gocial conseosus and to reinforce homogeneityj
and differentiated so that the child might be
praparad for the function he would have to
fulfil as = member of a particular social
Coleman (1966) mees the differentisted
aystem sa ellowing "the community's collective

clasn.

nesd for & treined labour Force, end the
middle class individéal's interest in & better
education for his own child®™ both to be met,
while at the same time, being "designed to
prevent & wholesele challenge by the children
of the working=class to the positions held for
children of the siddle-class.™ Thare appears

to be sn sesumptlion that the clases structure

is immutable, and this sssumption is Tueled

by the vicious cycle affect of providing an
education which trains people according to

their 'opportunities in life', "™This :nnnlth
of differentiated curricula uses the expected
future to match child and ecwrriculum™ (Coleman,
19662219 ), and tekes am given the problematic
naotlon thet working class children; or black
children, or minority group children, have

By accepting this without
guestion, and providing & limited education

to match that restricted futurs, differential
sducation ensures the continumtion of the cycle.

Bantu Education is an example par excellence

reabricked Futures.

of thles 3Sut it is worth noting that the
remaval of differential sducstion dosg not
automatically imply eguallty of opportunity

or of schisvement, If it is not accompanieg

by the temovel of differential socio-mconomic
conditions and velues given to beackground and
culkture, ie you cen'"t have sguality of opport-
unity without a good deal of eguallty of
condition.

HISTORY

AT this point ] would like to take a necessari=-
ly brief look at the hiastory of African
education in South Africa, for, although Bantu
Education is & product of Nationalist Govern—
ment, differsntial sducation and the debate
ovar Africen education long predstes 1948,
Until 1850 Africen education was a putely
missionary sndeavour {Havighurst, 1968). My
interest here; however; lies with the letker
period.

Tha South African MNative Affalics Commission
aof 1905 steted that whet was desirable was an
sducatlion which placed heavy emphasis on
industrial training because it had the
particular sdventege to the Native of Fitting
him for his position inm 1life [Ross and
Tumner, 191‘5}." The Commission did not add
that it also had the particular advantage
to the whites of providing s depandént
and useful labour Force.

Tha Phelps=Stoks Report of 1922 (this was
gn International commigslon compoped of
Amsricans, Englishmen ang Africans) came to the
Fin view of the obvious
nesd for relating education to conditions of

following conclusiong

lifey it rey seem sutprising thet some
aducated Hatives heve been opposed ko any

F
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departure from the existing conventionalised
school systema. Intimate knowledge of the
nature of those protests reveals thelr origin
to be fear of any movesent for segregation of
the black people. Past experience has convin-
ced some of the educated Netlves that departures
from the white msan"s methods have too freguent-
ly meant an inferior provision for the black
people, They are thersfore naturally suspli-
elous of edaptations as the sntering wedge
In 1936 the

Welsh Commission (an inter=departmental

for educational segregetion.™

committes on Netlive educetion) reached the
following conclusiong ‘Frqp the avidence
before the Committes it seems clear that thers
still exists opposition to the sducation of

the native on the grounds that (a) it makes hims
lazy and unfit for sanual workj (b) it makes
him cheeky 2nd -lgas docile as & ssrvant and
{e) it estranges him from his own people mnd
often lesds him to desplise his owh culbure,
Those who bring forward such criticismg in-
gome cases add that It is not to education

as such that they object, but to the wrong
While thess
griticisma of the present system are not
without foundation, the aim that moast of such

critles-have at ths back of thelr minds is

that we must give the Netive an education
which will keep him in his plasce" (Rose snd

Tumnet, 19#5::31—1]. The commissionsra go on
= "Tha sducation of the white child prepares
him For life in & dominant society and the
sducation of the black child for s subordinate
society,”

While acknowledging differences Ln 1ife
opportunities, the commissionsrs asked:
FEhould sducation lesd or follow the social

(present) typs of educetion,




order?™ Unfortunstely their wisdom went

When the Naticnalist Party came to powsr
in 1948 it sppointed s commission on Native
wmducation in South Africe (known as tha
Eiselen Commission), whils the Commigsion
concluded that "The Bantu child comes to
school with & basic physical end pesychological
sndowment which differs so far as the commiss=-
=tanars hava bessn abledén . detersine fres the
svidence set before them, so slightly, If at
ell, from that of the European child that no
special provialion hes to be made in educational
theory or basic aims™ (gquoted in Hartshorns,
19683), by sccepting s positiviet snd function-
alist approsch to sducation as glven, tha
commission willingly laid itsslf open to being
used as the FToundation of the 1953 Bantu
Education Act which sntrenched the practice of
differential sducetion For blacks and whites
in South Africa.

The Act provided for the satablishsent
of government schools Ffor Africansj for tha
transfer of the administration of native
achoole from the provinces to the unionj and
for thess sehooles to b adminlstersd by tha
Native AFfFfairs Department, rather than the
Department of Educstion. An smendesent to this
Ack; passed In 1955; pegged the gensral
taxpaysrs' contribution to African sducation
at A13=million, with further incressss in
axpenditure to be Financed by the Bantu them=
sslves, thus giving statutory farce to the
ayth af the dual sconomy in South Africe.
(According to this myth there is a "developad'
and &n "underdevelopad" economy in South Africa,
the two being indepsndent of sach other, In
fatct, underdevelopment is the teverss side of

development; the one agcurring at the sxpense
of ths othsr = they ate inextricebly linked.

LEGISLATION: aims ang changes

Alms

WHAT were the declared aims of the Act?
According to Dr HF Verwoerd, tha than
Minister of Native Affairs, "Education must
trein and teach people in sccordasnce with
their oppertunities in life, according to tha
sphare in whiech they live®™ and "Native
Education should be in sccord with the policy
of tha S5tate.... Good race relstions cennot
exist when the sducation is given under thas
contrel of pecple whe greate wrong sxpecte—
tiona on the part of the Netive himaslf™

(SA QOutlook, 1953). Further, he said: "It
is sbundantly clear that unplanned sducation
creates many probless, disrupts thi Ccammunesl
1ife of the Bantu snd sndangers ths communal
1ife of the Europesn®™ (quoted in Jones, 1970).
"The Bantu suat be guided to secve his own
community In all respacts., Thers le no place
for him in the Europesn comsunity sbove tha
lewsl of certaln forms of labour®™ (Verwosrd,
1954124 ),

There ip no stbtespt in these sitstessnts bo
disguiss the Fect that Bantu Educstlion ls mesant
to Fit the African child for an inferier,
subordinate role in South Africen society.
Mors recently governmant spokesmen have denled
this, but Verwoerd's notorious words have not
besn forgotten by blstk South Africans. The
Sowsto Teachers' Action Group seess Bentu
sducation &s "a Brosderbond controlled
political wespon used by whites to snsure thelr
continued dominance of blacke™ snd ms being
Pgeerad to lndoctrinate blecks to despiass
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thesselves snd bow down to white people®
{ Sun Post, 79.07.25).
Lhanges
IN 1972 an Act was passsd remeving the
financial provisions of thes 1955 sssndsent.
This ssendesnt (sentioned sbove) had made
incressss in public sxpenditurs for Bantu
Education contingent upon Bantu sconomic
productivity and tex revenuss, themsslves
depandent on the gensral lesvel of Bantu
sducational achisvesent. The result was an
incressing becklog and deteriorstion in African.
sducational facilitiss, which, despits the Act
of 1972; and particularly given the differen=
tinl mpending on black snd white sducatlon
(eee later), have besn, and will be, hard te
sradicates. At tha baginning of 1978 thars was
a backlog of 700 classrooms or 40 schoels
in Sowsts slens.(Kase-Berman, 1978;185).
(This is furthsr cospounded by the ssphasis
on bullding secondary achoels enly in the
"homelands', although, since Sewsto 1976,
this has, spparsntly, been somswhat relaxed).
The Education snd Training Act which was
passnd sarlier this ysar replscsd the Bantu
Education Act of 1953. (Sincs the besglnning
of 1878 the Departsent of Bantv [ducetion has
besn rensmed the Departeent of Education and
Training, Is this &s cossstic and
unconvinging & sessurs as soms of the previsions
of the .new Act = ar doss it have symbelic
significance?) The Act allows for a mors
flexible spplication of the sedium of
instruction provisiona of the sarlisr Act.
While this may bes the result.of tha lessos
learnt st Sowsto, the langusge issus was
cbvicusly only the "last strew' rathar than
the cauas of tha 1976 upriaimg: The Act
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declaras as its aim and objective the intro=- Hoerd, but, given the minute fraction of African 19505, seen itself in the role of noble end
duction of compulsory education in all areas, students (0,3%) who reach matriculation level oisunderstood benefactor in the realm of
and given that differential education but sgual African education.”® The bssis of its claim

examination can only result in high failure

but does not cowple it with Free educatlion,
which caste grave doubts on Llts viability.

The Aect provides For the matriculation or
senior certificate examination to ba that aof,
or the eguivalent of, either the Cepartment of
Netionel Education or the Joint Matrieulatian

to have done so much for African education must
be guestioned. Certainly tha numbers of African
ehildren at school have rlsen both absolutely
and proportionately, Sut From 1955 to 1971

the pupil/teacher rome from 45,5 to 57,6

rates among the African students, this
hardly seeme an importenmt concessian,

The government, Trom the statemsnts of Lits
spekesmen, has, since the second half of the

LESSON 10.

THE COMING OF THE 1810
SETTLERS.

English, starving, Government, strange,
party, drought, farm, settlers, leader,

When the fighting sgainst Napoleon was
over, the En ?ﬁhnﬁldirn rﬂumepg to their
homes inEuﬁmdmﬁnd:hnﬂqr could get
no work. cal, bread and most other food
cost much money. Men, women and children
were starving.

In South Africa there was much land and
few ple to plough and sow it

sple were u-mnﬁ :
ﬁtl:tﬂ to the Eng Government asking
that some of these people should be sent out
to South Africa. He said he would give them
biz farms and help them buy food, oxen,
wapcor 8, ploughs snd seeds the first year.

When the English Government promised
tn give tickets 10 those who wanted to go to
South Africa, many men sent in their names
ard said they would like to take their wives
and children to a new land and make new
hrm:s where there would be enough food to

eat,

At last the day came for them to leave their
own land. were into parties of ten.
Each plrg{:mﬂ:elud:‘::m of whom was
William w great missionary. They
were not very Llprprnnthemuﬂullinglhipl
that took three months to reach South Africa.
There were so many people on the ships that
there was not much room to move about
Sometimes the sea way and many were
sea-sick. All were v P when the
|hipl:lﬂtd into Al ﬂ?&;ﬂ and landed at the
place where Port Eh now stands.

How strange it must have been for those
new settlers to stand on the land and see not a
house for miles around. Dutch farmers were
waiting for them with on which were
long white tents. Never before had they
scch WEREEONS pu by oxen, never befare
had they seen little black boys leading oxen
over the veld. It was strange at night, when
the waggons were outspanned, to sit beside
the fire and eat mulii?;ul ;nwﬁe. They
had never seen mealies growing !

When each r'm reached the land that had
Eim gl;::n I'];Eh e Enw;emmt, the few

ngs they roght from England were
taken off the ons and thev were left an
the wide open veld. Often there was not a
house to be seen.

The Dutch farmers living along the Fi:h
River were very good to the new mttlers

They helped them to build their houses and
plough their lands. They showed them what
to plant and when to plant.

Many of these settlers had never been on a
farm but had lived and worked in big rowns
Some had never before had a garden or held a
spade in their hands. Some buried their seed
two feet under the ground and waited for
them to grow! Drought came, the rivers
dried up, the became brown, the animala
starved and the planta died.

After the drought came heavy rains which
filled the rivers, drowned their sheep and
cattle and washed away their gardens, The
Ama-Xhoss crossed the Great Fish River
and stole their cattle and set fre to their
bomes while they were sleeping. Some
wished they had staved in En:clu:f to starve
and many left their farms and went to the
towns where they found work.

More staved. Thev were too brave to run
away and had learnt 10 love the land with s
bright sunshine. Year by year they learnt




{Troup, 1576), while ths crop-out rate at
African schools is exceptionally high,
of the ressons for this can be found by looking

Flany

at hard fFligures.

FEE‘LIT;EE

LIBERAL critiques of Bantu Education have
tended to concentrate on Facilities rather than
on fore and content. Thus, equalisation of
gxpenditure is seen as crucial; covering
compulsary free education; teachers' salarlies,
removal of double messions, reduction of pupil/
teacher retips, provision of laboratories and
librariess, school feeding scheses, improved
teacher gualifieatians, rather then what is
sctually taught or how it is taught.
speaking at the 1959 SalAR Confarence on Santu

Auscbach,

€ducation, concluded that, on the whole,
shortcomings were not of the currieuls "which
ara reasonably belanced, nor of syllabuses
which, senerally, are educationally sound."
Obvicusly the reforms suggested by liberal
sducationzlists are important, an} soma of tha
actual figures Iinvalved are given below.
Mevartheless, the problems of Bantu Education
go Far beyond expabdlture as T shall attempt
to gshow in the following section,

Undoubtedly, differsntial education in
Sowth Africe has moant differential access tao
resourcea, This heas bean parctly excused by
the dual economy =myth, and partly by the
"homelands" pollicy, in terms aof which all
Af sican South Africans are cltizena of a
"homeland' and ao thelr education should be
"homeland'centered and ultimately 'homeland’
:nntrnllld..' in flgures thlas means that in
tha 1276/7 period the average per capita

expenditure on the aducation of a2 white child

|

was RABS4&, on an African child in the "comson
area' R48,55 (all figures taken From Ehe 1578
SAIAR Survey of Race Aelations, and Africans
referred to ere Trom the *common arma',; unless
otherwise stated).

In 1978 the pupil/teacher ratio at white
schools was 1319;7; in African schools 1:49,2,.
Whereas in African achools only 12% of school=
going children were entolled akt secondarcy
school (0,95 in the final two ysars), in white
schools 35,8% were enrolled et secondary
schools (5,8% in the Final two yeris). In
1978 only 2,3 of African teachers had
univarsity degressy B1,30 had only a junior
certificate or less, On sversge, Afriecan
teachers earn 67% of the salary of & white
tescher with the same gualifications.
1977 there were 19 183 Africen student teachers

During

enrolled for teacher tralning courses,

compared to 13 167 whites, serving, respective-
ly; populations of 19 369 500 snd 4 365 ODD
[this covers the whole of South Africa,

The bias
towards white education ls obvious. The
accumuylative effect Lls both vielous and melf=

including the Transkel region).

parpetusting.

Fost reveasling of mll, perheps,; is the
drop=out rate among African schopl children.
Dut of & totel school population of 4,5=
million only 2% get to S5td 7 (Financial
Mafl, 77.12.09)}. .In & study done by Prof
R Tunmer [(Rhodes), he Found that one out of
tws children had dropped out by Std 3, one in
five in the first year (EP Herald, 77.10.18).
B writer In the 8antu Educationsl Journal
(Department of Infecmation) inm April, 1976,
had this to aay about khe drop=out ratei

"There are varfous Fackors which contributae
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to this phenomenon, The parent or the school

may be st fault, or-possibly the opportunities
for work which presant themselves may cause the
child to leave school. However, here I wish to
concern myself solely with the child as
factor.™ In the light of the preceding
figures; and in the context of the socio=
economic conditions im South Africa, such amn
emphasis on the child must appear wilfully
blind.

According to Mr Fanyana Maribuka, Secre-
tary of the Sowsto Teachera' Actlon Committee,
"From the financial discrimination all othsr
inegualities flow" (BDM, 78.01.12). This is,
Tha diffesrence does
Tha form

gnd content of Bantu Education are geared

however,; guestionable.
bot lie only In money and numbErs.

towards the reproduction of an obedient,
dependent workforce, particularly at the
junior sechool level, As BAE of Africam
school-going children ars enrolled at
junior school, the curriculum; syllabus and
text=books et this level era particularly
significant.

fgﬂﬂ AND EQHTEHT

BOWLES (1977:137) sees mass education as
gnsuring social control and political stability.
It instille discipline, punctuslity, acceptance
of euthority end individusl |:Enunt.hilitv. all
of which are needed by workers, parkticulsrly
According to '
Pestman {1970), "If you cannot read you cennot
be an obedient citizen®, snd “an important
function of the tesching of resding is to make

in & capitalist scciety.

students "sccessible to politicael and historical
my th,"
books are geared towards training ocbedient

dantu Zducation syllabuses and text-
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citlzens and workers and propagating convenient the work sthic, and a negation of the role

of blacks in South Africen history (Adler,
1873). _The myths that coms through are (a)
that black is bsd and white is good, {h].ihlt
aparthaid is natural and given, and (c) that

Black is badj white is good
This myth is particularly pravalent im the

myths. Elacks muat be taught to respect tha
values of white, tachnological socletyj to teaching of history, where the semphasis is
eguate progress and civillsation with Eha

coming of the white man to South Africa.

on "the white man who carries truth to sevages

= all=uhite truth® (Fanon, 1967:1147).
According to the Santu Education (BE)

Soclal Studies eyllabus for 5td 5, "The aims

Intrineie to this is the acceptance of tha cbedient submisslion la the "natural® role of

neceasity and secredneas of law and order, the black man,

LESSON 21.

CECIL JOHN RHODES.

born, digger, diamond, college, donkeys,
war, member, Parliament, Prime
Minister, dome.

Cecil John Rhodes was born in England in
1853, :mmuverfurn?qu-hen
he mmm?nudbil ather sent him
to South Africa where he hoped the beautiful

sunlight would make his boy strong.

_'I:tﬂ]'l brutherwnuf:_nnﬂinﬁﬂll_’lﬁ!tﬁ
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cold in winter. The country was dry and
bare with few trees and gardens. Moeal,
mealies, sugar, tea and other food were
brought on from the Cape and cost

- much money—a bag of meal cost hive pounda.

The farmers who had water on their farms
sold it to the di . So much water was
wanted for washing the earth that there was

little for bathing, cooking, and washing
es. It cost one shilling and sizpence to
have a shirt washed and ironed.

This hard rough life did not kill Cecil
Rhodes, who found many diamonds and
became rich. When he had enough money,
he went back to England to college with boys
younger than himself. He wanted to leamn
more and more. In the long holidays he
came back to Kimberley to work on his
diggings.

When he left college, he returned to South
Africs and worked hard to make more money.
He did not want to buy large houses, fine
clothes and rich food, He wanted money so

roads for the waggona; lions roared round
the tents at night and sometimes carried off
donkeys ; oxen were stung by poisonous flies
and died ; wild animals had to be killed for
food ; but on and on went the brave men
slowly until they reached the place where Fort
Victoria now stands. Here th?v outs ed
and began farming and locking for gol

The Matabele were brave strong men wha
did not like to see the White settlers in their
land. They stole and murdered until some
soldiers were sent 0 punish them. The
Manabele anacked and killed a small party of
soldiers and war began.

Rhodes came from Town to see what
could be done to put things right. He and a
few men without guns rode out to the Matoppa
Hills where the Matabele had collected in
thousands. ‘The soldiers could easily have
killed Rhodes and his men but not one threw
a spear ; they were brave themselves and liked
o meet men who were not afraid. Rhodes

chiefs to come and talk things over

put ul!: his tents, then he sent messengers to
that he might help to make his country great, call the

At that tme the country North of the He waited
Limpopo River was called Zambesia and the
Great Chief was Lobengula. Rhodes paid
many visits to la and begged him 1o
sell some of the great At last the chief
said he could send some White settlers into
the country.

Khama let Rhodes build a railway
Bechuanaland to the North and on this
way he spent thousands of pounda.

The men he sent into the new country
which he called Rhodesia were brave and wise,
Afver they left the railway they found no roads.
The country was covered with thick forests
and trees had w be chopped down 10 make

L
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of the tesching of History are: Gto show the

puplil, through the study of the past, Now man
has reached his present stage of development™
and "to Foster an spprecistion of the ifdeals,
achiavemants and historlcal charscters that cam
influence his own personality for the good."
The South African history studled in S5td §
covars "(1) Jen van Riebeek and his work as
founder; (2) Van Riebeek's successors.”
& Form 2 and J Social Studies textbook
(Van der Merwme st al, Bona Press, 1573, guoked
by Adler, 1973:122) telis the African student
that "I1f the white man did not intervene (in
the Zulu ward),; there probably would have been
a much smaller number of Bantu in South Africe
today", while a 5td 4 supplementary reader
(the Govan English Readers for Bantu Schoola,
1974), i3 filled with Wolraad Woltemade,
Pieter Aetief and Cecil John Rhodes. In "The
Coming of the Outch™ chapter the African school
child can resd how "The Hottentots killed their
herdboys and stole their cattle"™ but “"These
brave men did not give up.™

In the section on the 1820 Settlers:
"The Ama=ihosa crossed the Great Fish River and
stole their cettle and set Fire to their homas
while thay ware sleeping.™ In the chapter aon
Moshesh: YAt last in 1870 after there had
beern much fighting, murdering and cattle
stealing Jueen Victorla sald she would protect
Besutoland and let the chisf gowvern his own
people with the help of a wise man gent From
England.,™ GLod ils aluays on the white man's
gidey white men are always "brave and wise";
bleck men, until thay accept christianity and
commerce, always steal and burn, Tha HYlistory
and Geography syllabuses :re generally wvery
limited in scops,; particularly in the louer

standarie. Thus; etcording to JW Macguarrie
(195859 ),"the child who pesses S5td 6 will have
learned no history oitbher than thak of South
Africas..he will have learned; however, asbouk
such weeful and exciting things as the
reference book, the labour bureau end control
msasures in ueben aress," while the environ-
ment of the white ehild is seen as the world
of man, for the African ghild it is his
maglsterial district and his homeland,
Apeartheid as natural

Apartheid and tha 'homgland' paolicy are

treated throughout the gyllabuses ss natural
and god=given; rather: then as a particular
governsant’'s policy. Anything opposed to the
policy is seen as 'wrong',

Thus, in Schoeman and Prior's *Sacial
Studies Std 5S¢ & Juninr Secondery Course'
{(Pretoris, 1957 = guoted in 'Rebus=oajoang’,
1979) the writers tell the student thzt "the
tribal system, which 1s part of tha life of
the black man in South jfrice, remaing®
(p 99); that “experts (people who know - sic)
tell wus that by 1980,.9,3-million people
will be living in the homslands™ (without sny
refacence as to how they will get there),

Van der Ferwe et al {op cit) tell the reader
that "the Function of pass lasws 1s to protect
the people who =re already permanently

resident Lln the cltiss and to ses that the work
of our people Lz not taken away from them by
Forelgners from ecross the borders.”™ (p 174},

The Environmental Stydies syllabus for
Etds 1 and 2 gives a3 its simsy 1) The pupll
should realise that he iz a member of a
perticular community and that he is bound by
various ties fto particular groups of people

in Ehe community, as t-ha-:,r are represented, Tor
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exemple, in his home; his sechool, his church,
his residential ares end his Etribe. These
groups serve him directly or indireetly and

he inturn owes them loyelty and co=operetion,
At a later stage larger loyslties can be
developad,"

In the Std 5 Vocatlonel Cuidance syllabus
thers 1s a seetlan om the "Physicael aspects of
the occupation™ which asxe teachers to stress
"The soclal and economic value of employment
neat one's place of abode rather than having
ko travel to work™, while the 5td 4 Reader
guoted sarlier has tws chepters on the
advantages of going to work on the gold minnn..
The section on "Political Devaelopment® in the
S5td 5 syllabus deals exclusively with Homelands,
functiona of the Department of Bentu Adminis-
tration and Developmenmt and Bantu Education,
Trihil and Community Authorities and Bantu
Agministration Affalrs Soards (BRAB).

Obedient subm n

In e 5td 5 Vocational Guidence syllabus
teachers are told they must emphasize the
importance of loyalty to one's employer; of
punctuality, neatness, honesty, politeness,
guiet behaviour, ete. The Environment Studies
syllabus for Stds 1 and 2, givas as one of
its alms that the African child must "realise
that lews are necessary to the people of any
communlty for harmonlous living together.
Conssguenktly teaching should lesd the chllao
to do naturelly,; and therefore willingly,
wheat society has prescribed as correct, good
and commendable.” In the Sub A Aeligious
Instruction syllabus we find as part of a
sub=theme: "God also loves little girls:

he used the obedient litile girl, Miriam, to
look after her brother™ and "Dod also wused a




littles girl carried away as m slave. He loves
ghildren like this too."

Texthooks Interpret the syllabus for the
teschacs #ngd childeen. Thus, 1n Schoeman and
prior (op cit:92), "we have seen Lthat one sust
have certain basic charscteristice guch as
honesty, trustworthiness, honesty {(twice), etc
to make a succesa of life end Job.™ 1In the Sto
4 supplementary raader {op cit}: uif & man
ghows that he is hardworklno, brave and
wise, he is put in charge of & small party
and paid msore money” (this is re working on
the geld minas, where the work 1s dascribed as
= "goma drill holes in the hard rock; inte these
a European miner puts Fuses").

The Africen child is belng prepared For
his/her role in the South African wconomy, a
role which in terms of money, status, and
potential, {s inferior to that for which the
whites child ia prepacted. An intersating point
hare is the way in which the role fFor which
the blesk girl is prepared combines slements
of both the sexist and clsas starsotypes.

Thus Bantu (July, 1976) in an article on
"Education fFor South Africe's black pecpleas™,
included the following passage of yocatipnel
ér-lning for girlas

Thers ars & number of courses available
to girls who have completed at least

s primary school educatlon. mMost of-.
these courses serve a dual purpose:
They prepare the girls for their future
task as homemakers and also train them
as warkers,; particularly in the textile
and clothing industries.

form .

1 hava discussed, so Far, the content of Bantu
Education, Hention shoulc slso be made of

the form., This is linked to the previous

gaction on fecilities, for the lack of

resources, the size of the class, and ill-
tralned teachers leag to an esuthoritarlan
gthos and rote=learning, with a high premium
on obedience and punctuality rather than on
creativity and Independence. This slots in
wall with the aims of BE. According %o
Barbagll and Dei (1977) authority learned in
the class leads to an attitude of complete
subordination to the political authbérities.
The sums total of tha effects of BE is the

scceptance of the status quo and tha hegemonic
dafinition of 1t:
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What s called "underdevelopment® [s at
its dgepest root & state of prostration
of theg spirit; objectively a situastion so
defined by an overbearing culture and,
sub jectively, tne condition of & mind
which has meekly internalised Lts
prescriptions (ds Veiga Contintie, 1972).

Part of this "underdevelopment' Lnvolves
tire Incorporation of an elite group into the
white, privileged, middle=class :ulr.uu.E'
For the few who reach matrie, and Ffor thoaas
who teach within the BE systam, thers is Ethe
possibility, at least, of Lntigrliinn into
middle-clegs values and life=style, This

LESSON 128.

THE GOLD MINES (Part 1.)

minea, taxes, million, belmet, miners,
cages, drill, fuses, trucks.

There are about three hundred thousand
Africans working on the gold mines in the
Transvaal and of these about one hundred
and eighteen thousand come from the Cape
Province, They first began working there in
1901 and go to get money to pay their taxes,
to buy cattle and to send their children to
college. In times of drought they work to get
money for .

For their wool the Africans in the
Province get about two hundred and f
thousand but from the mines they
hﬁ?;lndlt#ﬁ million pounds a year.

If a man wants to go to the mines, he some-
times tells the trader, who sends him to the
mines’ office in the nearest village. Here the
doctor looks at him to see if he is strong
enough to work on the mines. No one who is
not well may go: for gold digging is hard
work. When a man has the dnctor,
he travels by train to the Transvaal. There
he chooses which mine he wants to work on.
Some men return again and again to the same
mine, others go to different mines.
who go up for the first time like to go to places
where they have friends. Each man promises
to work from nine to twelve months. At the
end of that time he may return home or he
may stay for a longer time if he wants to do so

=
g
a=
E=

4
£
%

When the noise is over and
their spades. They load the
r i
to trucks which, when Ffull, a
above the ground.
Trunks of great trees are
so that the roof may not fall in
who are working underneath.

8df%
M 1
ééér

i:
s
+




possibllity, limited theugh it is, of social
mobility operates ea & form of social control.
Social mobility, or possiblility thereof;
requires the acceptance of the paresmeters
glready established by thoss who have power,
Thers i{s certainly no QUIltiﬁn of challanging
the status gquo at a structural level.

COHCLUSTON

BANTYU Education cperates at many levels to
It takea am given the
subordinate role of tha Af:icans in the

It reinforess the notion that
what Africans have they ows to whites. It

enforce dependency.
lgbour forca.

teaches that the pr-:lnt atonomic and politi=
cal dispensation is right and good end that the
African is in the white man's land on sufferanc
Above all,

it teachea that the Africen's role in the

South Africanm sconomy is By worker and CONBUMBT.

BE opans Africanas to the influence of mass
media which entices thes with the comsmodities

It emphasises passive ocbedience.

of capitalist production,; and it teaches them
that the way to get these commodities Ls
through bein: a good (=obedient) worker,

To this end it offers basic literacy, numeracy
and job-related skills within a framework of
valuss that denigrates what iz black and
sulogizes what is white.

Hessthe most potent wespon in the hands
af the oppressor is the mind of the oppressed.”
Steve Sike (1972}

FOOTHOTES

1. The 1997 report of an educationel conmiss=
ion on education in the Cape Colony (Aose and
Tumner, 1975:215) contalns the following memo=-
randum from a certain Mr Leveys "as far es
posslble,; ! would at thess schools teach every
occupation that a servant is required to do in
the colony... The present system of education
is not only a waskte of mOoney..., DUt Maney
spent in reising up &am arey of discontente,
who sooner or later would become & serious
danger to the country."” The Fihal report of
the cobmission concluded [p 237) thet: "Thars
should be & definite regulation that ong half
of tha school time required of thosa in
attendance shall be devoted te such manuel
training as cen best be Followad in thg local
sss The "literacy' instruction senctipned in
native schools should be purely slementary.®

2« By contrast,; Fick publishted a treatise on .
"The Educsatabllity of the South African
Mative™ in 1939 in which he states: "The
inferiority of the Native in Educetabllity...
limits considersbly the proportions of

Yativee who can benefit by sducstion of the
ordinary type beyond the rudimentary.™ In
1943 the Federation of Afrikesns Cultural
Socletiss (FAK) wrote of Bantu Educationg

"ge belisve that sny system of educetion of
the native should be based on these thrae
principles (guardianship, no levelling,

and ssgregetion), with this proviso... that
the Financing of native education be placed on
such a basls that it doss not take place at
the cost of European sducation" (Jones,
1970354,5),

3. The Bantu Education Journal of October

1975 (Oepartment of Information publication)
talking of a "new ocientatlon In industrial
subjects™ course; says: "The Department meets
the coats, for It sccepts this service as

part of its educational task In the general
developsent of the black man in the Republlc

af South Africa™, The Implicatlon hare is

that tha governmant does not ows-ithe Black

man snything, but, nevertheless, contribotss
towsreds his education in & spirit of mervice
and altrulsms. Morsover, comparisans

are made betwaen black South Africans and thms
rest of black Africe,; rethar than belween black
pnd white South Africans, between whos
spparently, there is an unbridgeable antologl=
cal distinetlion, Thuas Prof JJ Fourie, a member
of tha Mational Advisory Educatlon Council,
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could write in 19661 "why plck on the Sbuth
Africen Netionalist government which has donm -’
more Tor the educztion of its non-white

masses than most other governments in Africa
can bosst of 7™ (gquoted in Hunter, 1966:310),
while Eric Louw, then Minlster of Forelgn
Affairs, spesking in 1961 (quoted in

Biermann, 1963), declared thaty "Tha greaat
progress made in Bsntu Education in South
Africa is considerably in edvance of that made
by most other Africen countries. The succesa .
obteined is due to the fact that an educational
gystem has besn svolved which recognisss that |
educationsl methods designed for Eurcpean end
pmerican children with different backgroumd
habits and behaviour patterns cannot simsply

be grafted on to the methods used for children
that have grown up undear entirely different
circumatences, In most cases these childran
are scqualinted only with values, intarpsts and
behaviour patterns learnsd from & Bantu mother,
snd are sore often than not living in
surroundings appropriste to an early stags of
civilization,®

4, Thus we have the then Minister of Education
gnd Trainlng,; W Cruywagen, saying he could
foreses "developments leading to & situation
whars the hoseland gavernments would have a
full say in the education of thelir subjects

in white areas" (Repport, 78.02.19).

5« Black teachars ace suaceptible to this mode
of incorporetions The April, 1979, editoriasl
of {Department of Educstion and
Training publicetion) waa devoted to the
fimage of the Department™, and had thia te
sey¥1 "There sre... ssthods snd weys by mamns
of which teachars can sir thair grisvances
without harminmg the image of their depactsent.
fambers of family do not denigrate sach other
in public.™ Sowato 1976 showad that this
social control does not always work, that
somatimes the lisited rewards are not seen as
being worthwhile by all teschers and studenta.
Hevertheless,; where BE L= the only educatlon
available, it is, on the whole, sccepted; .
shd for those who do sanage to matriculate,
the temptation to desples that which they have
been tadght is inferior, and to respect those
who have "given us all that we have™ (black
1st yaar socliology student) must be great.
Even among those who reject this imege of the
white, thare is an scceptence of white

standards. The Financisl Mail (79.02.18)

reports & "youngstar in Soweto" as saying




Tys want sn sducation which will be fundasent=
ally the same as the whites'™ and ths Sowete
Students' Lesgue (55L) tells students to
"garry on with Bantu Education while the
struggle for its sbolltlon continueg®, Thers
is an spsumption hers that educatlon per ss is
goad, that ths problem with BE is naot that it
Ls negative; but that it 1s not good enough.
This is not to suggest that there is not

and has not been resistance te BE; From the
ANC boycott of 1955 to the pressnt. This is
an arsa that nseds further investigation.

Another factor should be mentioned under
soclal controls thet of Ffear. Thére ia not
only fear of losing potential membarghip of
the black alite, but also that if ane does not
kag kg lime ln the clrssrpoomy whelher as
student or teacher, thare will be somesone to
inform on you. According to & ist=ysar student
at Rhodes who has been bokth a studsnt and &
teacher within ths BE system, one lg always
very careful sbout the questions ona asks

and how one answera them, The resylt is the
fostering of an illuslon of consensus bpeed

on white sagnanimity and black humility,
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